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Greetings from AIESEP

Dear AIESEP Family,

This is a special publication as it emanates from our very first conference in
Latin America - in Santiago de Chile. This book of abstracts represents some of
the current exciting, high quality and innovative research conducted by AIESEP
members in the field of physical education and sport pedagogy on every
continent and time zone across the globe. In the spirit of the theme of the
conference, this collection of research clearly identifies emerging horizons and
bridges the borders between physical education research and practice. We see
this collection of work as a powerful opportunity for knowledge transfer across
our AIESEP ecosystem of stakeholders, disciplines, generations and cultures. At
the heart of the research presented here is our consistent drive to encourage
citizens across the world to embrace the joy of human movement for life for
people and planet wellbeing. In this way, we believe that this research has the
potential to ignite collective action in both policy and praxis to promote
effective and sustainable physical and health education, physical activity and
sport participation across the lifespan for all.

&St

Fiona Chambers
AIESEP President
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Greetings from the Local Organizing Committee

For the Pontifical Universidad Catholica it has been a pleasure to receive the
AIESEP 2023 International Conference from July 4 to 7. We made every effort
to ensure that it was fulfilled with the conferences, parallel sessions,
symposiums and papers. We hope that everyone who participated, whether face-
to-face or online, has met their learning expectations.

The people of Chile are very friendly, for the same reason at the Conference,
they wanted to show our culture and what we do in the university so that
Physical Education in the world has a better impact on children and youth.

Jorge Silva
Sports Director
Pontifical Catholic University of Chile

For me, as a career and university, it has been very important to be and be part
of the AIESEP 2023 organization.

Speaking the same language called Physical Education, is for each of the
students and teachers who are part of this dream, the most important thing that
AIESEP gives us.

Constanza Kameid Zapata
Directora Pedagogia en Educacion Fisica 'y Salud
Pontifical Catholic University of Chile
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Greetings from the Scientific Committee

jHola participantes y bienvenidos a la Conferencia Internacional AIESEP 2023 en Santiago
de Chile!
Welcome delegates to the 2023 AIESEP International Conference in Santiago, Chile.

Our time together will offer many opportunities to take in all the Emerging Horizons as we
bridge the borders between physical education research and practice with colleagues from
across the globe.

Nuestro tiempo juntos ofrecerd muchas oportunidades para asimilar todos los Emerging
Horizons a medida que unimos las fronteras entre la investigacion y la practica de la
educacidn fisica con colegas de todo el mundo.

Ha sido un absoluto placer para mi presidir el Comité Cientifico de la conferencia de este afio
y trabajar con un equipo excepcional para armar el programa de este afio. Un agradecimiento
especial a Tara Blackshear, Jaime Caracamo, lisahunter, Heidi Jancer y Carla Luguetti por
todo su tiempo y trabajo. Disfrute de la variedad de simposios, presentaciones orales,
presentaciones de carteles y también tomese un tiempo para ver las sesiones pregrabadas (a
las que se puede acceder a través de ConfTool).

It has been my absolute pleasure to chair the Scientific Commitee for this year's conference
and to work with an exceptional team to put together this year's program. Special thanks to
Tara Blackshear, lisahunter, Heidi Jancer, Carla Luguetti, & Jaime Caracamo for all your time
and work. Enjoy the variety of symposia, oral presentations, poster presentations and please
also make some time to check out the pre recorded sessions (which can be accessed via
ConfTool).

Thank you to the steering committee members Gerardo Bielons and Jorge Silva for all the
time and effort you’ve put into making this conference possible. Thank you also to the
AIESEP Board for supporting our conference planning. Have a wonderful conference!

Gracias a los miembros del comité directivo Gerardo Bielons y Jorge Silva por todo el tiempo
y esfuerzo que han puesto para hacer posible esta conferencia. Gracias también a la Junta de
AIESEP por apoyar nuestra planificacion de conferencias. jQue tengas una maravillosa
conferencia!

Jodi Harding-Kuriger, PhD
University of Alberta
Scientific Committee Chair
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KEYNOTE SPEAKERS

Elisa Adriana Araya Cortez

Professor of Physical Education, Psychomotricist, Doctor in Educational Sciences, by the
Catholic University of Leuven, Belgium, with training in Pikler Pedagogy at the Pikler-
Loczy Institute in Budapest, Hungary.

She has taught undergraduate and graduate courses at different universities in Chile:
Universidad Metropolitana de Ciencias de la Educacién, Universidad de Santiago de
Chile, Universidad del Desarrollo, Universidad Central, and Universidad Catdlica Silva
Henriquez.

Author of several papers and book chapters, as well as educational materials on play and
the importance of movement in child development for the Ministry of Education and the
National Board of Kindergartens (JUN]I). She has also published materials for the
prevention of drug and alcohol abuse in schoolchildren for the National Service for the
Prevention and Rehabilitation of Drug and Alcohol Consumption (SENDA).

She developed and taught at the Training Program for Educational Directors and
Supervisors in the Republic of Angola, as a consultant associated with the BUREAU
INTERNATIONAL EN EDUCATION ET FORMATION (BIEFOR-Belgium). She also
participated in the Capitalization Program for the competency-based reform of the post-
fundamental education system in Burundi (2022), in the on line training of physical
education teacher trainers.

She was the coordinator of the Department of Extracurricular Education of the Ministry
of Education, dealing with school physical education policies in the country. She was
Director of the Department of Physical Education, Sports and Recreation of the
Universidad Metropolitana de Ciencias de la Educacion, and is currently its Rector.

Research topics: Play and psychomotricity; educational innovation; school coexistence
and classroom climate.

About her lecture: Playing and joy in Physical Education: the will to keep moving

The conference “Playing and joy in Physical Education: the will to keep moving”,
addresses the role of adherence to physical activity produced by playing and freely
chosen activities. From a gender perspective, it reviews the participation of girls in
sports classes and states that the feeling of competition helps to enjoy the practice of
physical activity, which in turn produces enjoyment and intrinsic motivation to continue
practicing. The fundamental tool of this practice that produces adherence would be the
game.
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Brian Culp

Brian Culp is a Professor at Kennesaw State University who has published on topics
related to youth physical activity and climate, racism, spatial justice, and leadership in
higher education. In addition to creating and facilitating opportunities for research and
civic engagement, he has helped design funded movement-based community
intergenerational programs. A recipient of numerous awards for distinguished
contributions to the field of kinesiology, Dr. Culp is a Fellow of the National Association
of Kinesiology in Higher Education and has been a Fulbright Scholar in Montreal,
Canada. Among his collaborations are organizations such as SHAPE America, Physical
Education Health Education Canada, The Centers for Disease Control, the National Board
for Professional Teaching Standards, and the National Center for Civil and Human
Rights. A member of AIESEP for 17 years, he has recently completed a successful term as
Chair of the Department of Health Promotion and Physical Education at KSU. Brian’s
most recent projects consider the viability of public pedagogy for racial justice based on
concepts presented in the recent book Critical Race Studies in Physical Education, co-
authored with Dr. Tara Blackshear.

About his lecture: The Articulation of Place and Public Pedagogy for Enhancing
Global Associations

There has been much discussion about the purpose of place and space over the past
decade due to a host of global trends. In thinking of placemaking, we are tasked to
understand that endeavors and interactions transcend the material dimension and
involves aspects such as sociability, uses, activities, access, connections, comfort, and
image, to create bonds between people and a sense of place. Specific topics will include:
Expanding the spatial imaginary in the “new city”

Contemplating public pedagogies and learning opportunities “outside the walls”
Confronting childism for the purpose of improving humanity and justice

The presentation will conclude with implications for professionals to consider
placemaking approaches as a means for inquiry, disruption, and reconciliation.



S-62  Rev Ed Fisica /] Phys Ed (2023) 91, 4, SuplementoEspecial (S-1 - 126)

Carolina Kiiriif Poblete Galvez

Carolina Kiiriif Poblete Galvez is a woman indigenous Mapuche, mother and player of
the ancient game palin. Academic at the University of Santiago, Chile and associate at the
Catholic University of Temuco. She is a Professor of Physical Education and a Doctor in
Education. Member of the Pan American Association of Ancestral Games and Sports,
Member of the Latin American Council of Games, Sports and Corporal Practices of
Indigenous Peoples, and Member of the Indigenous Games Network of the Mercosur
Forum.

Her work is focused on indigenous games and sports in contemporary society within
formal and informal education, diversity, gender and initial teacher education. She has
worked in the curricular development of pedagogical training in physical education at
the University of Santiago de Chile and has collaborated in the creation of the new career
of Pedagogy in Language and Culture of the Catholic University of Temuco. She has been
an evaluator of the National Accreditation Commission for Chilean universities and has
recently won an international award of the American Association for Applied Linguistics
for their participation in the Congress of Languages 2023, through the Fund to Support
Indigenous Language Scholarships.

The academic work carried out by Carolina tries to broaden the look at what are the
corporal practices in physical education attending to diversity and history. Beyond
innovation plans to improve health status, consider the collective imaginary and
meaning that society is giving to body practices under the questions: Have we detached
ourselves from the pleasure and territorial identity of games and physical activities by
an excess of globality? Do we copy parameters from other latitudes to solve local issues?
Or what sense do we give to what we are doing? And therefore, what are we teaching to
give meaning and appropriation to bodily practices for the well-being of the people we
educate?

About her lecture:

Motricity in tension: The nationalist monoculture, sports globalization and post-
colonization for the debate in question.

The objective of this presentation is to share the knowledge of the ancestral games of the
southern cone of America. Itis a living and revitalizing cultural heritage which
demonstrates the cultural tensions within today’s society. Specifically, it will talk about
the meaning of ancestral corporal practices, the colonial legacies of their circulation and
the trappings of sports, recreational monoculture and pedagogical measurement
standards of physical education.



Rev Ed Fisica / ] Phys Ed - Annals of AIESEP Conference 2023 S-63

Javier Fernandez-Rio

Javier Fernandez-Rio is currently a Professor in the Educational Sciences Department of
the University of Oviedo (Spain). B.S. from the University of Wisconsin-Madison (USA),
M.S. from Universidad Autonoma de Madrid-Spanish Olympic Committee (Spain), Ph.D.
from Universidad de Oviedo (Spain). His lines of research include pedagogical models,
motivation and health. He has co-authorized more than 120 articles published in
journals included in the Journal Citation Report (JCR) and more than 30 books/chapters.
Keynote speaker in more than 40 international scientific conferences. He has
participated in more than 50 initial and/or continuous professional training
seminars/courses for primary and secondary teachers.

About his lecture: Models-based Practice, Basic Psychological Needs and
Meaningful Physical Education. Bright and Dark Sides

The use of pedagogical models has evolved from single-model implementation to a
models-based approach. moving away from a content-based physical education (Casey &
Kirk, 2021). Its student-centred character has been linked to positive outcomes in the
four learning domains (Casey & Goodyear, 2015). However, depending on how
pedagogical models are implemented, they can promote or thwart, for example,
students’ basic psychological needs (Burguefio et al.,, 2022; Fernandez-Rio & Iglesias,
2021). Therefore, there are bright and dark sides of Models-based Practice that need to
be acknowledged to make physical education truly meaningful for all children (Fletcher
& Ni Chroinin, 2022).
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PRE CONFERENCE SESSIONS

Mapuche Visit with Carolina Kiiriif Poblete Galvez

Global perspectives and developments in Game-Based Approaches: Enhancing the
games teaching practices of educators and coaches

The TGfU Special Interest Group is a globally representative group of associations and
individuals committed to the promotion and dissemination of scholarly inquiry around
game-based approaches to knowing, learning and teaching. The SIG is involved with the
organization of international conferences every four year, as well as a one-day
symposium prior to AIESEP International Conference. This opportunity is a great time to
connect with our own professional learning community!

Early Career Network Workshop

Introduction and context: Academia can have a variety of meanings across contexts and
phases of scholars” careers. The purpose of the session is to provide a space for
conversation among scholars from diverse countries about the complexities, intricacies,
and possibilities of multiple roles in an academic career. We would invite previous Early
Career Scholar award winners (formally Young Scholar Award) to participate in and run
some of the workshops. The intention is to cultivate a learning community of Early
Career Scholars and turn the workshop into a SIG in the future.

Also, the session seeks to offer a basis for networking, especially for welcoming scholars
from Latin American countries who are attending the AIESEP conference for the first
time. The workshops will be designed as an interactive friendly space where translation
to Portuguese and Spanish will be available informally. In this workshop, attendees will
have an opportunity to discuss with international scholars about challenges,
opportunities, and strategies used to develop academic roles.

Early Years Special Interest Group Pre-conference workshop

Early years SIG published a Special Issue in JECER (Journal of Early Childhood Education
Research) focusing on Physical Education in Early Chilhood Education in February 2023.
In Chile Early Years Special Interest Group will be hosting a celebration (part 2) of this
publication, where 43 authors from 13 countries and in 11 articles shared their
research.

Part 1 of this celebration was the AIESEP Connect in May, and this Part 2 concludes with
4 more presentations from authors of the Special Issue who are all members of the

EY SIG. After presentations also time will be allocated to discuss the next steps of

the SIG and how we continue to take the voice of Early Years forwards.
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Pre-Conference: Teaching Games for Understanding

Practical session

Designing rich learning environments
in (handball-like) games using game
balance analysis and gameplay types

Wytse Walinga®?; Jeroen Koekoek?!
IWindesheim University of Applied Sciences.

Introduction: In a game based approach
modified games are at the heart of a teachers
practice. Teachers aim for representative designs
and search for exaggeration of tactical problems.
Whether a game is representative and whether
these tactical problems are indeed experienced
by players depends on how they are able to play
within the central purpose of the game (i.e., the
game principle). The game principle is the most
basic challenge of a game allowing it to be
categorized into e.g., invasion games or net and
wall games. Meaningful games teaching centres
the game principle at all times and monitors it for
guidance of interventions (Koekoek, Dokman &
Walinga, 2023)

Objective: In this practical session participants
experience the use of the pedagogical tool game
balance analysis (digital application for Ipad) and
subsequent gameplay types (Walinga & Koekoek,
2023). A digital application used in Dutch
Physical Education Teacher Education (PETE) is

used to structure decisions of the teachers
regarding observed gameplay.

Methods: During the practical session small,
sided handball games are designed by
information of the balance in gameplay. Decisions
like whether to modify or keep the current game,
which phase of the game needs attention, what
game-parameters to adjust, when necessary,
what tactical input players should get are
discussed in practice. According to the practice of
teaching this is done from a global to detailed
analysis.

Results: Analysis from global to detailed based
on the observed balance in the game leads to
either the need for further modification of the
game (design of a rich learning environment) or
leeds to the teaching of tactical decision making
within a rich learning environment. Additionally,
the session shows how digital video feedback
(Videocatch for iPad) might be of interest in the
detailed stages of teaching.

Conclusion: Game balance analysis and
subsequent gameplay types are a usefull practical
pedagogical tool to support teachers in
analysising the richness of the learning
environment when applying small sided and
modified games in physical education.

Keywords: games teaching, game balance analysis,
gameplay types, game design
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Introduction: Game-Based Approaches (GBA)
are widely recognized as student-centered and
inquiry-based approaches to games teaching and
coaching that can promote individual
engagement and team learning. As approaches
that sit upon constructivist epistemologies, GBAs
promote holistic learning by emphasizing learner
reflection, complexity thinking and social
interaction. Since the first publication on
Teaching Games for Understanding (TGfU) by
Bunker and Thorpe (1982), a growing number of
GBA variations have been suggested, sharing
similar ideas about game teaching and coaching.
However, until today researchers find the
implementation of GBAs more challenging than
what they would expect.

Objective: Based on this assertion, the aim of
this pilot study was to explore the extent of the
use of GBAs in different countries across the
world.

Methods: After a call from the TGfU SIG
Executive Board, twelve GBA experts, and
members of the TGfU SIG International Advisory
Board (IAB), participated in the study. Each
expert was representing a different country
Argentina, Australia, Germany, Greece, Ireland,

Italy, Japan, Korea, Netherlands, Portugal, Spain,
USA). Participants were asked to complete a self-
reflective SWOT analysis (strengths, weaknesses,
opportunities, and threats), to examine key
structural and contextual aspects of GBA.
Participants were free to identify the topics that
they thought were inherent in their country-
specific applications of GBAs (e.g., PE teaching,
sport coaching, teacher/coach education and
professional development), and critically reflect
on them afterwards. Data were cross analyzed
based on the debriefing of the commonalities that
were identified across the different topics. A
thematic analysis was used to construct themes
that would represent a common view of
participants’ entries per SWOT component.
Results Results indicated that experts
approached the SWOT analysis in a similar
manner, focusing on topics such as PE teaching
and sport coaching, tertiary courses, and
professional development programs. The
thematic analysis indicated the following themes
per SWOT component: academic recognition and
pedagogical value (Strengths), theory-practice
disconnections and  surface  pedagogies
(Weaknesses), community advocacy and
professional networking (Opportunities), narrow
mindedness and rigid mentalities (Threats).
Conclusion: Results support findings raised in
previous research examining the development
and dissemination of GBAs. Using Bourdieu’s
concepts of field (GBAs as a discrete field), and
doxa (shared opinions and beliefs that bind
experts together) as a heuristic to interpret our
findings, we understand that our participants’
perceptions of the value and logic of GBAs was
obtained more through their shared academic
affiliation with GBAs and less via their espoused
GBA variant. We thus advocate for the adoption of
a shared framework to GBA use, as modified
game-practice that sets the base for developing
thoughtful, creative, intelligent, and skillful
players.

Keywords: physical education, sport, game-based
learning, doxa
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Symposia

Symposium 1: Social and Emotional Learning in physical education, teacher
education and service-learning youth activity programs

Students’ Perspectives of social and
emotional learning in a high school
physical education program

Dyson, B!, Howley, D2, Baek, S, Lee, Y3,
Fowler, J*.

1University of North Carolina at Greensboro; 2Towson
University; 3State University of New York at Cortland

Introduction: Students’ perspectives have
rarely been asked for by school-based
researchers. Even though more studies have
recently begun to explore what students think,
believe, and feel about Physical Education (PE) at
secondary level (Enright & O’Sullivan, 2010,
Howley et al 2022, Dyson et al, 2009), still there
has been limited amount of empirical evidence on
students’ viewpoints and experiences in real-
time school contexts.

Objective: The purpose of this study was to
explore students’ understandings and
experiences of SEL during PE high school classes.
Methods: SEL can be defined as “the process
through which children and adults acquire and
effectively apply the knowledge, attitudes, and
skills necessary to understand and manage
emotions, set and achieve positive goals, feel and
show empathy for others, establish and maintain
positive relationships, and make responsible
decisions” (CASEL, 2015, p. 5). This study is
grounded in the social constructivists’ view of
knowledge. In social constructivism, it is highly
important to provide interactive opportunities
with students where they can continuously
communicate with their peers and teachers and
engage their existing knowledge in this process to
generate new understandings (Koekoek et al,
2009). Using a qualitative case study design
(Merriam, 1998; Stake, 2013), this study was
implemented in an alternative high school setting
over one school semester for five months. It was
conducted as part of a larger study exploring
teachers’ and students’ understandings and
experiences of SEL. Forty-two students
participated in focus group interviews (N=16)
and individual interviews, (N=5) after the PE
course, lasting approximately 45-70 min each.
During these interviews, students were asked to
reflect on their experiences and understandings
of SEL prior to and during their physical
education course. Inductive and deductive data
analysis with constant comparisons were

implemented in this study (Saldafia, 2013). Peer
debriefing with code and re-code strategies were
constantly conducted to establish
trustworthiness in this study.
Results: Four themes were generated from data
analysis: Think about it more in depth; You can
say how you feel; Care and support; and Different
levels of buy-in.

Conclusion: These findings suggest that
students’ perspectives can make a significant
contribution to our understanding of SEL in PE.
This research represented students voice of 42
high school students, which provides a unique
insight into students’ knowledge and experiences
of SEL during PE high school classes.

Keywords: social and emotional learning; high school,
physical education
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Social and emotional learning of
multi-semester volunteers in a co-
curricular, physical activity-based
service-learning program

Kevin Andrew Richards®$, Alyssa M. Trad?, Jake
Simms?, Jon Wealty-Peachey?, and Jules Woolf!
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Introduction: Co-curricular service-learning
opportunities, including those integrated into
physical activity environments (PACCSL), can
enhance college students’ civic engagement and
commitment to service (Carson & Raguse, 2014;
Richards et al.,, 2015). Less is known about their
influence on university students’ social and
emotional learning (SEL), which is increasingly
considered important to enhance students’
experience of academy (Corcoran et al., 2018).
Objective: We sought to understand how
participating in PACCSL influenced the SEL of
university student who engaged for at least two
semesters.

Methods: Across five semesters, 14 university
students volunteered to participate in the
PACCSL two to four times. The PACCSL engaged
volunteers in the implementation of an 11 week
sport for development program (Lyras & Welty
Peachey, 2011) that taught youth social and
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emotional learning skills through physical
activity. Data sources included interviews
conducted each semester, participant reflection
journals, and program observations. A
multiphase, collaborative approach to qualitative
analysis was used (Richards & Hemphill, 2018).
Results: The volunteers’ SEL was examined
through the Collaborative for Academic, Social,
and Emotional Learning (CASEL; Collaborative
for Academic, Social, and Emotional Learning,
2019) framework. Self-awareness was facilitated
through activities prompting reflection, such as
regular journaling. These activities also fostered
self-management as participants applied
strategies learned intentionally outside the
program. Relationship skills were developed
through reflection in a social environment that
supported mutual SEL. Debriefing conversations
also focused on responsible decision-making and
fostered social awareness as participants
discussed programming for youth and
sociocultural differences and similarities present.
Conclusion: Aligned with previous research,
engaging in prolonged PACCSL appears to have
advantages relative to developmental skill
acquisition. As identified in this study, that
includes SEL. This is significant as the COVID-19
pandemic and other social challenges have
highlighted the need to better support university
student SEL.

Keywords: social and emotional learning; civic
engagement; higher education
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Lessons learned teaching about and
through social and emotional learning
in physical education teacher
education: a self-study
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Introduction: The majority of SEL research to
date has been on students; however, Tetchers are
pivotal in the SEL process (Schonert-Reichl et al,,
2015). Students’ SEL is directly influenced by
their teachers’ own social emotional competence
(Jones & Bouffard, 2012). Students acquire SEL
skills more readily when teachers can model
them effectively (Bridgeland et al., 2018). Yet,
teaching by example can be a difficult ask for
teachers who have not consciously engaged with
their own education on SEL (Talvio, 2014).
Unfortunately, little attention is given to the
social and emotional development of teachers.
Teachers often receive no formal training in the
importance of social and emotional competencies
and pedagogies (Onchwari, 2010) nor is SEL
consistently included in initial teacher education
programs (State, et al,, 2011; Schonert-Reichl, et
al,, 2015).

Objective: This study explored lessons learned
from one teacher educator’s first experience
teaching SEL in a health and physical education
teacher education program.

Methods: Drawing on self-study methodology
informed by LaBoskey’s five characteristics
(2004), this project explores one teacher
educator’s first experience teaching SEL in a
PETE context across one extended academic
term. Data were collected through reflective
journals, critical friend discussions and teaching
materials.

Results: Results indicate three main lessons
learned which include: (1) the importance of SEL
being taught not caught. This theme captures an
emphasis on how 1 was actually teaching SEL
beyond providing experiences where SEL skills
are required. (2) students lacked content
knowledge. PSTs’ ability to plan for SEL was
limited by their SEL knowledge, and (3) SEL
requires a programmatic approach. Once is not
enough; PSTs were just beginning to catch on to
some of the concepts and approaches.
Conclusion: This research highlights the need
for SEL to be incorporated as a part of PETE
programs in ways that support pre-service
teachers in the development of their own SEL
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competencies and knowledge as well as
strategies for teaching SEL in movement contexts.
We offer practical suggestions to support teacher
educators’ enactment of SEL.

Keywords: social and emotional learning; pedagogy of
teacher education; teacher education.
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social and emotional learning in
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Introduction: The importance social and
emotional learning (SEL) plays in contributing to
young peoples’ developmental outcomes is well
established in the research. Physical education
may be a space to support the teaching of/for SEL.
Despite this, there appears to be little to no

research conducted on the teaching of SEL in
preparing pre-service teachers for the teaching
of/for SEL.

Objective: This research aims to explore how
one teacher educator, who has little experience in
the teaching of/for SEL, engaged in developing a
pedagogy for teacher education informing the
practice of teaching the teaching of SEL.
Methods: Self-study of teacher education
practice guided this research (Loughran, 2006).
Dylan'’s self-study was supported and challenged
using critical friends in a community of learners.
Data was collected over a 10-week period and
included weekly reflective diaries and recorded
critical friend meetings. Data was analysed
through a ‘live’ coding technique which allowed
for the capturing of emotions and feelings. We
drew on the framework of emotionality (Ahmed,
2009) to validate emotions and feelings as
meaningful data in shaping a pedagogy of teacher
education.

Results: The findings were captured in three
categories: (i) The emotional work of developing
a pedagogy of teacher education; (ii) The
importance of content knowledge in pedagogical
content knowledge of SEL; and (iii) Becoming
comfortable in the uncomfortable of teaching the
teaching of SEL.

Conclusion: Loughran (2006) argues the
importance of understanding one’s own
professional identity and recognising one’s
emotions and feelings in the process of learning
and teaching about teaching. While this was
challenging and uncomfortable, the ‘jump in the
dark’ (i.e., teaching something new - SEL - while
in the process of learning and teaching about
teaching) was supported by the community of
learners. This presentation provides
considerations for teacher educators who want to
embark on their own journey of developing a
pedagogy of teacher education.

Keywords: social and emotional learning; self-study;
teacher education; higher education.
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Symposium 2: Embodiment in/and/for health, physical education and sport

Paper 1: Attending to the bodies
between the theory, praxis, concept,
and content of embodiment in
physical education

Karen Lambert!$; Shirley Gray?; Lisa Young?;
Justen O’Connor?

IFaculty of Education, Monash University, Australia;
2Moray House School of Education and Sport, University
of Edinburgh, Scotland

Introduction: Recent interest in topics to do
with physical literacy (Young et al, 2019),
meaningful physical education (Beni et al., 2017)
and pleasure (Pringle, 2010) suggest that many
PE practitioners are intrigued about the notion of
embodiment, including what it is, why it's
important and how it might be operationalised in
everyday classroom practices. However, previous
research suggests that embodiment in physical
education (EPE) is conceptually complex and
often poorly understood and enacted (Lambert et
al,, 2022).

Objective: To develop a more grounded
pedagogical understanding of embodiment in
physical education.

Methods: A narrative literature review
methodology was used to identify sixty-six (66)
articles from peer-reviewed literature between
2010 and 2021 that had some focus on
embodiment. Twenty-three (23) articles were
identified as theoretical and forty-three (43) as
empirical. This paper reports upon convergences
and divergences between the theoretical and
empirical articles.

Results: Findings from this review provide
advice for practitioners about the characteristics
of embodiment that will better support them to
both understand and operationalise the concept
pedagogically in their classrooms. Specifically, it
is noted that material bodies and their socio-
cultural experiences, identities, nuances, and
contexts imbue the theory, praxis, concept, and
content of embodiment.

Conclusion: PE practitioners intrigued by
embodiment must pay special attention to the
discursive and material operations of power that
privilege some bodies more than others.

Keywords: embodiment, narrative review, physical
education, power, materiality, discourse.
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Paper 2: Embodiment in Meaningful
Physical Education

Tim Fletchers; Déirdre Ni Chrdéinin® Doug
Gleddie?

1Department of Kinesiology, Brock University, Canada.
2Department of Arts Education and Physical Education,
Mary Immaculate College, Ireland. 3Department of
Elementary Education, University of Alberta, Canada.

Introduction: In a review of embodiment
research in physical education, Aartun et al.
(2022) suggest that pedagogies of embodiment
empower students by engaging in critical
reflection which can create vibrant spaces for
learning and meaningful experiences. To achieve
this, student-centred and activist approaches
have been recognized as supporting positive
experiences in movement. The Meaningful
Physical Education approach is a pedagogical
innovation that prioritizes the quality of the
student experience in physical education. Like
pedagogies of embodiment, pedagogies that
support the meaningfulness of students’
experiences tend to be those that involve
reflective and democratic principles (Fletcher &
Ni Chréinin, 2022).

Objective: To review the literature and ask two
reciprocal questions: How can pedagogies of
embodiment inform and enhance pedagogies of
Meaningful PE? How can pedagogies of
Meaningful PE inform or enhance pedagogies of
embodiment?

Methods:  Peer-reviewed literature on
Meaningful PE and embodiment in physical
education will be analyzed from the years 2015-
2023.

Results: Despite the clear overlap, we expect to
show that embodiment is central to notions of
meaningfulness in physical education, yet it has
existed more or less under the surface of
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conceptualizations and enactment of Meaningful
PE. In a similar way, we anticipate finding that
meaningfulness has remained an implicit
dimension of embodiment in physical education.
Conclusion: The literature analysis will lead us
to identify ways that: (a) embodiment might take
on a more explicit and central role in conceptual
and pedagogical descriptions of Meaningful PE,
and (b) explicit consideration of the personal
meaningfulness of physical education
experiences might be more pronounced in future
articulations of pedagogies of embodiment.

Keywords: meaning, meaningful PE, meaningfulness,
literature review, physical education.
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Paper 3: Embodying learning and
learning embodiment in HPETE: How
might you, habitus, embodied
subjectivity, Country and planetary
wellbeing be useful?
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Faculty of Education, Monash University, Australia.

Introduction: We learn through, as, about and
with bodies in Higher Education degrees such as
Health and Physical Education (HPE) Teacher
Education (HPETE), Sport and Leisure, Human
Movement Studies, and Health Promotion to
equip emerging teachers to educate young people
as bodies. How we ‘know’ embodiment seems
central to our work but some claim it is too
difficult. Yet there seems to be great limitations in
how we address bodily autonomy, diversity of
ethic-onto-epistemologic praxis, bodily
connectedness, conceptual understandings of
embodiment, and perhaps therefore inclusion of
different movement, body and health learning in
HPE in schools. Why does our field struggle so
much? At the same time, much debate continues
about the necessary dispositions/embodiments
and therefore coursework needed to enable HPE
teachers and their roles in schooling with
reference to these limitations.

Objective: This presentation explores several
attempts to impact and connect emerging

teachers with ‘understanding’
bodies/embodiment. Through the use of
movement examples, I explore some of the way of
knowing/being/doing embodiment for clues into
enhanced and equity driven teaching.

Methods: Using examples from some activities I
have wused with emerging teachers, some
underutilized concepts (Bourdieu’s field /habitus,
Grosz’'s embodied subjectivity, Martin’s Country,
and Kortetmdki and colleagues’ planetary
wellbeing) and perhaps your own experiences,
we can further explore praxis/practice central to
HPETE and HPE to explore the
importance/role/possibilities of 'embodiment'.
Results: Students and teacher educators
reported both discomfort and new learning
associated with embodied approaches indicating
there is great scope for a more rigorous praxis
associated with knowing/being/doing
embodiment and pedagogy.

Conclusion: To engage with equity in education
(HPE) and a more pluralistic ‘PE’ praxis/practice,
teacher and teacher educator understandings of
embodiment and its role in pedagogy needs to be
explicit and intentional... but this requires a
change to HPETE/HPE intentions to overcome
dominant resistances.

Keywords: body image, visual impairment, body
dissatisfaction.
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Paper 4: Using creative and embodied
pedagogies to transform learning and
PE

Robyne Garrett®
UniSA Education Futures, University of South Australia

Introduction: While global education systems
have been overwhelmed with neoliberal
practices of teacher accountability and high
stakes testing, the academic underachievement
and lack of wellbeing of students from
disadvantaged  backgrounds is  scarcely
considered. Where teacher agency continues to
be compromised, teachers are still left with the
overwhelming task of addressing structural
inequity that is lived, embodied, and felt. This
research draws on new theoretical movements in
affect and embodiment to argue for an embodied,
affective and creative pedagogy for young people
who experience poverty and adversity. In looking
beyond traditional forms of PE there is scope for
understandings of embodiment that entail sense
making ‘in’ and ‘through’ movement (Arnold,
1979, Lambert et al., 2022). In bringing this into
dialogue with Arts-based, creative practices that
utilise the body to feel, think, respond and
imagine, new kinds of pedagogical movements
can emerge that bring ‘affect’ seriously into play
(Hickey-Moody, 2009).

Objective: This paper outlines empirical
research that investigated how teachers utilised
PE/ARTs strategies in a Creative and Body-based
Learning (CBL) initiative to redesign curriculum
for disadvantaged students.

Methods: In utilising the analysis of narrative
portraits, [ highlight examples of bodily
affectivity as well as affective pedagogical
practices that impacted on students’ capacity to
learn and teachers’ capacity to teach.

Results: Analysis suggests that embodied and
creative approaches enabled new forms of
communication and learner identities through
bodies, senses and imaginings. These approaches
provided conditions that ‘hooked’ students in,
encouraged dialogue and helped them to find joy
in moving and learning.

Conclusion: Outcomes signal an
epistemological and pedagogical shift toward
understanding bodies and creativity as agents of
learning that push the boundaries of traditional
PE practices as well as classroom learning. They
advance understandings of a learning, sensing
body that has potential to foster more powerful
engagement, hope and imagination.

Keywords: body image, visual impairment, body
dissatisfaction.
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Paper 5: Theorising the sporting body
in the context of trans-female athletes
and sporting bans

Richard Pringle'$; Erik Denison?!
IFaculty of Education, Monash University, Australia.

Introduction: Despite a paucity of quality
scientific research, trans-female bodies have
been banned from competing in a growing range
of international and various school sporting
competitions on the grounds of safety and
fairness. Yet the issue that the ban can cause
serious mental health problems for trans-females
has been broadly neglected. The way the body is
theorised determines how we understand the
exclusion of trans-female athletes. 1 suggest,
accordingly, that the biomedical approach,
problematically focuses on the fallacy of fairness
in sport and the apparent need’ to classify
sporting bodies as either male or female. In
contrast, I promote Butler’s (2004) theorising on
sex/gender as useful for understanding how to
develop more inclusive sporting policies. I begin
by drawing on evidence from cis-gendered
female rugby players to highlight problems with
World Rugby’s blanket ban of trans-female
athletes.

Objective: To explore the experiences of trans-
athletes with regards to sporting bans.

Methods: We conducted zoom interviews and
focus groups with 32 cisgender female rugby
players (n = 6 who self-identified as lesbian or
bisexual) from amateur to elite levels (ages 17-
48; n = 24 white; n = 8 Black, Chinese, or Pacifica).
Results: We found no support for the blanket
ban of trans-players. The minority of players with
safety concerns supported exclusion on a case-
by-case basis. Importantly, the women and girls
questioned why rugby’s leaders had chosen to
focus their energy on ‘protecting’ them from
trans athletes but had ignored serious problems
which cause them direct harm.
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Conclusion: Butler (1993, p.9) theorised that
the sexed body is not a natural inert substance,
but that it materializes over time through socio-
cultural processes to produce “the effect of
boundary, fixity and surface we call matter”. This
theorising shifts the focus away from attempting
to classify the ‘sex’ of a sporting body to a concern
with the workings of discourse and power. We
conclude that the banning of trans-athletes is a
product of, and serves to reinforce, restrictive
gender logics/norms.

Symposium 3

Reimagining Internationalisation of
Research: Insights from a
collaborative project rooted in
solidarity education, schooling and
AIESEP: a window to reconciliation
or?

Carla Luguetti', Ann MacPhail?, Carla Vidoni®,
Cassandra lannucci® , Cecilia Borges® , Deniz
Hunuk® , Heidi Jancer Ferreira’ , Luiz Gustavo
Bonatto Rufino®, Luiza Lana Gongalves® , Paula
Batista'®, Tim Fletcher'!

Victoria University, Australia; ZLimerickUniversity,
Ireland; 3University of Louisville, US; *Deakin University,
Australia; >University of Montreal, Canada; °Hacettepe
University, Turkey; 7IF Sul de Minas, Brazil; 8Unieduk,
Brazil; °Monash University, Australia; 0University of
Porto, Portugal; 1Brock University, Canada.

Introduction: There is a body of research that
highlights the importance of the
internationalisation of research (Antelo, 2012;
Woldegiyorgis et al., 2018). However, this body of
research described that there are diverse
economic and political challenges when working
toward the internationalisation of research
activities (e.g., Knight, 2012; Rumbley etal., 2012;
Taylor, 2004). In the neoliberal context, the main
drivers for internationalisation have been viewed
as disruptive and insensitive to the less privileged
contexts (e.g., Global South countries), and as a
consequence seen to nurture inequities
(MacPhail & Luguetti, 2021). We believe there is
a need to critique this neoliberal view of
internationalisation of research as marketdriven,
profit maximisation and control (Khoo et al,
2019; Romani-Dias et al,, 2019). We argue that
internationalisation should be viewed as a ‘moral
practice’ (MacPhail & Luguetti, 2021) where the
notion of solidarity could be a way to cultivate
communities of researchers, engaging together in
struggles and opportunities (Fine, 1994; Freire,
1987; Zembylas, 2017). 14

Keywords: body image, visual impairment, body
dissatisfaction.
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Objective: This interactive symposium aims to
provoke the audience to reflect on the value of the
internationalisation of research in the Physical
Education (PE) field. For this purpose, we bring
together experienced researchers from Global
South and Global North to share experiences of
co-designing a program of research published as
a special issue in a Brazilian Journal. The
symposium will start with an interactive
discussion guided by provoking questions to the
audience related to their intentions, tensions and
experiences with the internationalisation of
research. We will then share our experience
through four paper presentations. The first paper
is about the conceptualisation of the
internationalisation of research. The second
paper will describe how we codesign our Special
Issue which we believe can be an inspiring
template for colleagues who wish to work
together across nationalities. Finally, the two
final papers will emphasise some of the empirical
data we collected and collectively analysed
around the process (e.g, challenges and
facilitators) and the outcomes (e.g, what
academics learned). We will then conclude the
session with an interactive discussion based on
what emerged in our collaborative project. This
symposium will contribute to the theme of
Equity, Diversity and Inclusion at AIESEP by
rethinking/reimagining how PE scholars
understand research internationalisation.
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Exploring solidarity in action: key
methodology features for
collaborative research

Luiz Gustavo Bonatto Rufino®®; Deniz Hiinlk?;
Carla Vidoni®; Cassandra lannucci®; Paula
Batista®; Samuel de Souza Neto®; Luiz Sanches
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Carla Nascimento Luguetti®?
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Introduction: This paper explores the
collaborative process of developing a special
issue on collaborative practices in physical
education (PE) adopting a dialogue-centered
approach. Inspired by Freire’s “circle of culture”,
the researchers acknowledged the presence of
social inequalities and oppressive structures
within academia and engaged in an innovative
methodology to collaborate on a special issue.
Objective: This paper aims to explore how the
principles of solidarity proposed by Freire (1987)
can support the implementation of collaborative
research methodologies in PE and sport
pedagogy.

Methods: In this study, twenty-two researchers
(nine Brazilians and thirteen international)
worked in six small groups for two years to write
about their experiences with collaborative
practices in the field of physical education. Data
were collected through joint meetings with all
researchers, small group meetings, final focus
group interviews with the researchers, meetings
with a critical friend, emails, and presentations.
Data were collaboratively analyzed by using
constant comparative content analysis.

Results: Results were organized in three themes:
(a) Levels of collaboration: formation of groups
and their horizontal relations; (b) Modelling in a
collaborative way: the effects of collaboratively
analyzing and reviewing the works in groups; (c)
Democratic facilitation: modelling the democratic
facilitation and the importance of a critical friend.
Conclusion: In conclusion, the key features of
collaborative research grounded in solidarity
underlines the significance of collaboration, and
shared experiences, serving as a valuable
example for colleagues interested in qualitative
research methods and in international
collaborations centered in solidarity.

Keywords: collaboration, Paulo Freire, solidarity.
References

Aims of the papers: This symposium offers an
innovative = methodological  approach to
understanding the unique pedagogies of primary
hool physical education (PE) teachers.
Specifically, the opening paper introduces the
professional noticing theoretical framework that
includes attention, reasoning, and action (Jacobs,
et al, 2010), and a system-wide observation
methodology developed to wunderstand the
nature of PE teachers’ pedagogical repertoire in
Singapore schools. The next two papers focus on
the eye-tracking glasses technology to represent
from the teachers’ perspectives, information-
visual processing, and knowledge-based
reasoning experiences during teaching. The final
paper describes what goes on in the PE primary
classrooms, specific to general and PE-specific
instructional domains related to teachers’
effectiveness.

Contribution to the Field: Due to the lack of
studies specific to PE teachers’ use of wearable
technology and  systematic  observation
methodology in the Singapore context, the eye-
tracking data offers insights into primary PE
teachers’ information processing, cognitive
processes, and behavioral patterns that might or
might not occur during teaching. The results
could highlight how educational researchers use
the eye-tracking technology to extend the
knowledge that is responsive, relevant, and
rigorous for policy, practitioners, teacher
education, and other researchers.

Relevance to AIESEP 2023 theme: This
symposium fits aptly the theme “Bridging the
borders between PE research and practice” as the
different papers focus on deepening our
understanding of the logic of PE teaching and
enhancing the vehicles for bridging the evidence-
practice gap.

Keywords: professional noticing, knowledge-based
reasoning, systematic observation.
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Investigating Physical Education
Teachers’ Pedagogies in Singapore’s
Primary Classrooms

Steven Kwang San Tan?, Isabella Yuen Fun
Wong?!, Shern Meng Tan?!, Connie Huat Neo
Yeo?, Melody Chiam?

INational Institute of Education, Nanyang Technological
University, Singapore; 2Ministry of Education, Singapore

Introduction: Teachers’ diagnostic ability,
intellectual quality, and instructional logic are
critical to their effective pedagogies in the
classroom. It helps them to observe critical
elements in the ongoing lesson, understand what
is happening in-the-moment, and decide to act in
the very instance of instruction. It is anticipated
that such expertise creates a conducive
environment to enhance student engagement and
learning.

Aims of the papers: This symposium offers an
innovative = methodological  approach to
understanding the unique pedagogies of primary
school physical education (PE) teachers.
Specifically, the opening paper introduces the
professional noticing theoretical framework that
includes attention, reasoning, and action (Jacobs,
et al, 2010), and a system-wide observation
methodology developed to wunderstand the
nature of PE teachers’ pedagogical repertoire in
Singapore schools. The next two papers focus on
the eye-tracking glasses technology to represent
from the teachers’ perspectives, information-
visual processing, and knowledge-based
reasoning experiences during teaching. The final
paper describes what goes on in the PE primary

Symposium 4: Motor Competencies

MOBAK assessment in primary
schools in Frankfurt, Germany: The
program “Schoolkids in Motion”

Christopher Heim, Fabienne Ennigkeit & Jasmin
Czogalla

Goethe-University Frankfurt am Main, Germany

Within the program “Schoolkids in Motion”, the
city of Frankfurt am Main aims to further enhance
cooperation between elementary schools and
sports clubs in order to encourage children’s
lasting club sports activities. The program
includes a sports and motor skills test for first
graders using - amongst other items - the
MOBAK (basic motor competencies) test battery
(Herrmann, 2018). Since the program was
launched in 2014, approximately 1,200 to 1,600

classrooms, specific to general and PE-specific
instructional domains related to teachers’
effectiveness.

Contribution to the Field: Due to the lack of
studies specific to PE teachers’ use of wearable
technology and  systematic  observation
methodology in the Singapore context, the eye-
tracking data offers insights into primary PE
teachers’ information processing, cognitive
processes, and behavioral patterns that might or
might not occur during teaching. The results
could highlight how educational researchers use
the eye-tracking technology to extend the
knowledge that is responsive, relevant, and
rigorous for policy, practitioners, teacher
education, and other researchers.

Relevance to AIESEP 2023 theme: This
symposium fits aptly the theme “Bridging the
borders between PE research and practice” as the
different papers focus on deepening our
understanding of the logic of PE teaching and
enhancing the vehicles for bridging the evidence-
practice gap.

Keywords: professional noticing, knowledge-based
reasoning, systematic observation.
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children from around 30 different elementary
schools in Frankfurt have been tested each year.

In the presentation, we will give an overview of
the content, implementation, and evaluation of
this test, as well as the challenges associated with
its implementation. The MOBAK tests are
conducted by students trained by university staff.
All children get a certificate and the children’s
test results are then used as a door opener to
make parents aware of the activities offered by
local sports clubs. We will illustrate how the
cooperation between the Sportkreis Frankfurt
(the umbrella organisation of all sports clubs in
Frankfurt), the Goethe University Frankfurt and
the developers of the MOBAK test battery leads to
synergistic effects for all partners.

We will also show how such a regularly
conducted test with large samples can form the
basis for accompanying scientific research. For
example, data from the “Schoolkids in motion”
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project contributed to the generation of norm
values for the MOBAK-1 and MOBAK-3 tests
(Herrmann, 2018). Also, our data helped to
confirm correlates of basic motor competencies
found in previous studies (Herrmann et al,
2019), e.g. effects of sex and BMI. Another
example is the association between actual and
parent-assessed motor competencies (Ennigkeit
et al,, 2019). Correlations were low to moderate,
indicating that parental report may be
considered as a screening instrument, but cannot
substitute objective assessment on an individual
level.

Keywords: basic motor competencies, primary school
children, movement promotion.
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Teachers make the difference? -
Influence of the professional
qualification and goal orientation of
physical education teachers on the
development of basic motor
competencies of primary school
pupils

Lucas Schole®; Erin Gerlach?; Jeffrey Sallen?

1University of Hamburg, Germany. 2University of Leipzig,
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Introduction: The qualification of teachers,
their beliefs and values and goals are aspects of
professional competence. Their influence on the
competence development of primary school
pupils has already been studied in several school
subjects. The results are inconsistent. So far,
there are hardly any findings for physical
education.

Objective: This study examines the extent to
which the qualifications of teachers and their goal
orientation influence the development of basic
motor competencies in primary school pupils.

Methods: The basic motor competencies
(object-movement, self-movement) and age, sex,
body-mass-index of 398 pupils (51,8% male)
were surveyed longitudinally and 24 physical
education teachers (20,8% male) were
questioned at the first measurement point
regarding their qualification and goal orientation.
Results & Conclusion: Several models were
calculated to explain the development of basic
motor competencies. The teachers' goal
orientation is decisive for the development of
basic motor competencies, not the qualification.

Keywords: BMC, longitudinal, non-specialist, physical
education, primary school.
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Self-perception of basic motor
competencies in first and second
grade children: The SEMOK-1-2
instrument

Kathrin Bretz!®; Anne Strotmeyer? & Christian
Herrmann?
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2University of Paderborn, Germany

Introduction: A  positive-realistic ~ self-
perception is considered as an important
prerequisite for learning. Moreover, the
promotion of this is an educational goal of PE (1).
Basic motor competencies (BMC) are a
prerequisite for participation in the culture of
sport and movement and the acquisition of sport-
specific skills (2). Currently, correlations
between the constructs are increasingly being
investigated and discussed (3).

Objective: Based on the MOBAK-instrument for
1stand 2nd grade (4) an illustrated instrument for
the assessment of perceived BMC was validated.
Methods: As part of a validation study (N=409
children, M=7.8 years, SD=.78, 48% boys) the
construct and criteria validity of the SEMOK
instrument were evaluated. Using the eight
SEMOK test items, a confirmatory factor analysis
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(CFA) was calculated. Correlations with the
covariates BMI, age and sex were investigated
and level components between actual and
perceived BMC were calculated.

Results: CFA confirmed a two-factor structure
of the SEMOK test instrument with the factor self-
perception object movement and self-perception
self-movement, which is consistent with the
structure of the MOBAK test instrument. The
latent correlation of the SEMOK factors with the
corresponding MOBAK factors was r=.78 for
object movement and r=.75 for self-movement.
Moreover, the level components were calculated.
The children overestimated themselves in both
object movement (d=-.33) and self-movement
(d=-.87), whereas the boys overestimated
themselves higher in object movement than girls.
Conclusion: The SEMOK-1-2 instrument can be
used economically in class. The present study
could show that the perceived BMC are
cognitively represented in children in 1st and 2nd
grade.
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Development of basic motor
competencies and connections with
sports participation

Kathrin Bretz?®; llaria Ferrari’; Johanna Kress! &
Christian Herrmann?

1Zurich University of Teacher Education, Switzerland

Introduction: During childhood, children
develop their motor competencies. Basic motor
competencies (BMC) are a central prerequisite
for participation in sport activities (1) and form
the basis for sport-specific skills (2). In school,
children have a choice of formal (e.g. sports club)
and informal (free play) settings in which they
can engage in sports activities (3)and increase
their BMC (4).

Objective: The purpose of this study was to
investigate the relationship between BMC and
sport participation.

Methods: As part of the longitudinal study
"Development of basic motor competencies in
childhood", funded by the Swiss National Science
Foundation (SNSF), the BMC of N=659 preschool
children (51% boys) and N=393 first and second
grade children (49.4% boys) were assessed at
two measurement points. Parent questionnaires
were used to assess the children's sport
participation. In initial analyses, the development
of BMC was calculated using ANCOVA, with age as
a covariate.

Results: Differences between girls and boys
could be observed in preschool as well as in first
and second grade. Boys showed Dbetter
performance in "object-movement" whereas girls
were better in "self-movement". From first to
second grade, sports club participation increased
(F(1,467)=28.546, p<.001, n2=.058). First and
second graders who were active in a sports club
performed significantly better in both
competence areas than children who were not.
Conclusion: Children who were active in club
sports show a higher level of BMC, which seems
to persist in the longitudinal section. This
indicates an early selection effect and the
importance of BMC for club sport.
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Using Eye Tracking to Capturing
Physical Education Teachers’ Visual
Perception during Teaching
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Introduction: The use of mobile eye-tracking
has played an increasingly vital role in education,
sports, and active living research as it provides
useful information regarding the information-
visual perception abilities of students, teachers,
athletes, and adults (Jarodzka, et al., 2017). Yet,
there is still a dearth of research on measuring PE
teachers’ visual perception directly with eye-
tracking within PE classroom teaching. For PE
teachers, it is essential for them to distill the
relevant observable information in the complex
classroom environment that is indispensable for
successful student learning.

Objectives: The purpose of this paper is to
present what teachers give importance to and
capture visual perception in the classroom by
analyzing gaze patterns during teaching.
Method: Thirty teachers wore eye-tracking
glasses while teaching two, 30-minute lessons
(n=60 lessons) to capture teachers’ gaze patterns
in the classroom. Areas of interest (AOIs) were
created to reflect the complex interactions
between the classroom environment and the
teachers. By quantifying the fixation counts and
durations, specific AOIs that were either caught
or neglected by the teachers were analyzed.
Results: The analysis of teachers’ gaze patterns
during visual perception, using both spatial and
temporal dimensions of the eye-tracking data,
illustrates teachers’ gaze behaviors during
authentic teaching scenarios. Consistently, PE
teachers tend to prioritize their gaze behaviors
toward visual cues related to student learning,
and to a lesser extent on equipment, and non-
instructional classroom regions.

Conclusion: The results highlight the important
usage of eye-tracking technology to help
strengthen our perspectives and gain a deeper
understanding of PE teachers’ visual perception
processing capability and educational practice in
authentic lessons. The research thus helps to
enrich the existing literature on how the role of
visual perception plays in the very act of teaching
for PE teachers in their classrooms.

Keywords: eye-tracking, gaze behaviors, visual cues.
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Understanding Physical Education
Teachers’ In-the-Moment Noticing
and Knowledge-Based Reasoning
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INational Institute of Education, Nanyang Technological
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Introduction: In the physical education
context, teachers selectively attend to students’
thinking processes through their behaviors and
psychomotor performance during lessons. For
such occurrences, teachers respond with in-the-
moment pedagogical decisions based on what
they notice and ascribe meaningful importance to
them (Muhonen, et al, 2023; Reuker, 2017;
Sherin, 2014).

Objectives: Therefore, this paper focuses on
primary PE teachers’ professional vision from the
perspective where it explores what critical PE-
specific incidents teachers attend to (i.e,
meaningful features of pedagogical practices)
and what reasons they give for the observations
and actions.

Method: Teachers were asked to review several
2-minute segments of their own 30-minute
lessons using the eye-tracking recording and to
identify and reflect on critical incidents that
occurred. The critical incidents were identified by
teachers that function as stimuli to activate their
selective attention and explain the rationale
behind their noticing during the retrospective
think-aloud (or stimulated recall) interview. The
interviews were recorded, transcribed, and
analyzed based on constant comparative method.
Results: The rationalization based on students’
particular past experiences, lesson objectives,
development and learning, and social emotions
were explained by teachers as critical features to
their in-the-moment noticing and knowledge-
based reasoning. To a lesser extent were noticing
events related to disruptive behaviors,
equipment, environment, or other task-irrelevant
situations.

Conclusion: The innovative contribution of this
paper is the use of eye-tracking methodology and
retrospective think-aloud (or stimulated recall)
interviews to examine simultaneously the
domains of teachers’ knowledge-based reasoning
that guided selective attention and interpretation
of events.

Keywords:  professional vision, knowledge-based
reasoning, critical cues.
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Introduction: In earlier systematic studies
across English, Mathematics, Science, Social
Studies, and Mother Tongue classrooms, it was
revealed that Singapore’s teachers’ pedagogical
approaches tended primarily toward a more
pragmatic mode focusing on the transmission of
factual and procedural knowledge, with the
acquisition of domain-specific skills and practices
(Hogan, et al., 2013). More recently, the CORE 3
The Singapore Coding Scheme Manual for PE
(SCSMPE) (Onishi, et al., 2020) was developed to
gather baseline data on PE teachers’ pedagogical
indicators during classroom teaching. Therefore,
it is useful to provide empirical answers to the
persistent question ‘Are Singapore’s PE teachers
effective in promoting student learning in
primary schools?’

Symposium 5

Physical Literacy in Ibero-America:
Towards a contextualized
development

Jaime Carcamo-Oyarzun$; Isaac Estevan??

ICIAM Physical Literacy Research Centre, Universidad de
La Frontera, Chile; 2Activitat Fisica i Promocid de la Salut
(AFIPS) Research Group. Department of Teaching of
Music, Visual and Corporal Expression, University of
Valencia, Valencia, Spain

Objectives: Specifically, the paper seeks to
describe teachers’ pedagogical repertoire
reliably that is unbiased by observer
interpretation using systematic observation.
Method: Using the SCSMPE (2020), a total of 60
lessons were coded in 15-second intervals
(‘episodes’) for each lesson specific to PE-domain
categories, e.g, student learning activity,
classroom talk, feedback, and classroom
management. A binary coding scheme to record
whether or not an instructional event (based on
Singapore  Teaching  Practice  Processes)
happened during episodes was used, with a
Likert scale to capture more details about specific
instructional events. All the data were analyzed
according to frequencies using SPSS.

Results: Data were sufficient to develop distinct
primary school PE teachers’ pedagogical
repertoire specific to the following domains: (a)
teacher and student talk, (b) classroom
management, (c) student practice, and (d)
transitions. The Likert ratings were used to
describe observed levels from
absent/unsatisfactory (Level 0) to high quality
(Level 3) for the following areas: (a) clear
explanation and demonstration, (b) questioning,
and (c) assessment and feedback.

Conclusion: The SCSMPE has been shown to
provide evidence-informed pedagogical practice
descriptors on the state of primary school
physical education in Singapore schools.

Keywords:  systematic  observation,  pedagogical
repertoire, primary school PE teachers.
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Introduction: In recent years, the study of
Physical Literacy (PL) has generated much
interest, due to the holistic approach it promotes,
being considered as a guide for public policies in
education, sport and health. Despite its fast
dissemination in different countries, it is not that
known in Ibero-America, yet. In Spain and
Portugal, it is just emerging as a topic of study,
while in Latin America there is still no evidence of
it as a subject of study in the field of Physical
Education. In Chile, the work began with a
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consensus process on PL, starting with the
definition of this approach. In this context, the
purpose of this symposium is to describe and
update the knowledge about PL in Ibero-America,
presenting both emerging experiences (Spain
and Portugal) and exploratory studies (Chile); as
well as to discuss whether it is possible to
contextualize this approach within the Ibero-
American reality.

Objective: This symposium seeks to share
diverse and novel approaches of PL; it will consist
of four papers that aim to present what PL means
in Ibero-America.

Methods: 1) a systematic review of the
literature and 2) the beliefs of physical education
teachers. Furthermore, the speakers will present
experiences of the development of PL in the

educational context, both 3) conceptually in
Portugal and 4) empirically in Spain.
Conclusion: This symposium will provide an
opportunity to discuss the study of PL in Ibero-
America in a contextualized manner. We will
invite the participants to reflect their own
country and research perspective together with
the international multidisciplinary panel, to
identify opportunities for collaboration and to
reflect on how this symposium can influence their
own work.

Keywords: physical literacy, physical education, physical
activity, Spanish, Portuguese, Iberoamerica.
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Symposium 6: Debating Olympic Education in Latin America

Olympic Education Internacional
Review 2022
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IFederal University of Espirito Santo; 2Canadian University
of Dubai.

Introduction: It was noticed an evolution of the
discussion of “olympic education” values since
the first writings of Coubertin, its different
phases, the creation of the term by Norbert
Muller, many discussions of different approaches
by Roland Naul, and varied perceptions,
contributions and criticisms, shaping the called
“educational themes of Olympism” that Canadian
researcher Deanna Binder had with her work in
2012, considered as a milestone of this
conception.

Objective: We aimed to review the conceptions
of olympic education as a pedagogical tool for
social inclusion.

Methods: The review of international scientific
references took place through the “Connected
Papers” software, which presents works of
“origin and derivation”, creation of bibliography
for thesis and presents an overview of an
academic field

Results: After studying the antecedent texts and
those derived from the field of studies on
Olympism's educational themes, it was able to
highlight categories that would deserve greater
emphasis. The first would be about Coubertin's
considerations about a certain integral education,
which would educate youth in a physical, mental
and social way. The second would be about
Olympic  education as a  pedagogical
methodology: would it in fact be an ideological
inscription with pseudo-religious characteristics
with the objective of social neocolonization and

inclination to capitalist consumerism? Or would
it be an opportunity to express critical
pedagogies based on values that, before being
Olympic, are human, and have in the Olympic
history, an immense arsenal of facts and
examples. Finally, the category of analysis of
programs of Olympic education in practice. The
production and dissemination of empirical
studies on the results of these programs.
Conclusion: There is a need for new insights
into the themes of “holistic education”; the
pedagogical methodology hanging between the
“capitalist ideological inscription” and the critical
possibility based on examples of historical facts;
and finally, on the empirical work produced in
identifying changes in the “world of life” of
participants in Olympic education programs.

Keywords: Olympic education, International Review,
World of life.
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Olympic education at Rio 2016 Games:
Between knowledge and life world

Flavio Kirst'; Otavio Tavares®®
1Federal University of Espirito Santo.

Introduction: In 2016, for the first time, the
Olympic and Paralympic Games took place in
Latin America. One of the commitments of the
host city is to offer an educational program in
years prior the Games (Naul; Binder; Richtecky;
Culpan, 2017). Transforma, the educational
program of the Rio 2016 Organizing Committee
for the Olympic and Paralympic Games, was
developed from 2013 to 2016, reaching 16,000
schools in more than 3,000 municipalities
throughout Brazil. However, there is lack of
evaluations of this kind of program (Graver Et Al,,
2010; Nikolaus, 2013) What Was Also
Emphasized By loc Agenda 2020 (International
Olympic Committee, 2014).

Objective: We aimed to measure the reach and
impacts of Transforma, considering: official data,
managers' reports and opinion of teachers.
Methods: This is an ex-post facto, pre-
experimental research, who used questionnaire,
interview, document analysis and geoprocessing
as analytical tools.

Results: The quality of the educational material,
the training programmes, the diversification of
means and the ability to articulate with various
public and private agencies stand out. The
activities were oriented more towards
‘knowledge’ and ‘experience’ than towards
‘competition’ and the ‘life world’ Olympic
education approaches (Naul, 2008). The main
beneficiaries were students from schools with a
high level of educational development, located in
urban centers in the southeastern region of the
country. The formal generality of its objectives
(to get in touch with the Games, try new sports
out and live the Olympic and Paralympic values)
had impacted on the low level of knowledge
acquired and actions of the teachers.
Conclusion: The Program had a significant
national reach, however, its educational
objectives, temporary nature and low level of
articulation with educational authorities limited
its effective educational impact.

Keywords: Olympic education, Olympic Games,
Transforma programme.
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Philosophical
Olympism

perspectives of
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Introduction: The writings of Pierre de
Coubertin on the Olympic philosophy, also known
as Olympism, support in a plural and non-
systematic way the ideals of human development
that the creator of the modern Olympic Games
conceived for the sport (McNamee; Parry, 2012).
Scholars of the subject claim that Coubertin
produced a work of eclectic characteristics,
incorporating political, ethical, and philosophical
perspectives as the foundation of Olympism
(Durry, 2016).

Objective: The general objective of the research
is to define a philosophical perspective of unity
for Olympism based on three steps: (i) to identify
the ethical proposal of the Olympic philosophy;
(ii) to verify which philosophical theories support
the goals and proposals of Olympism; (iii) to
analyze which political theory is present in the
conceptions of Olympism.

Methods: The methodology implemented is
document analysis and hermeneutic analysis,
both from the original writings of Pierre de
Coubertin and of researchers on Olympism. The
analyzed documents have their sources on the
official websites of the International Pierre de
Coubertin Committee, the National Pierre de
Coubertin Committees and the Olympic World
Library.

Results: As partial results, we have (1) identified
the ethical proposal of Olympism according to
“virtue ethics”, above all, in Aristotle; (II) an
analysis of Coubertin's Education for Peace is
proposed in relation to the philosophies of
education that aim at character education,
especially with Seneca, as well as Stoic
Cosmopolitanism; (III) as a political vision of
peace and harmony, a comparative analysis is
proposed between the writings of Coubertin and
'Perpetual Peace’, by Immanuel Kant.
Conclusion: Despite the eclectic and non-
systematic character of Olympism, it seems to be
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possible to identify the intellectual foundations of
Coubertin's work, broaden the understanding of
the Olympic philosophy and to increase the
understanding of its educational potential.

Keywords: Olympic philosophy, Pierre de Coubertin,
Olympism.
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Defining the olympic education
proposals, foundations and objectives

Daniel de La Cueva®®
1Universidad Blas Pascal (Cordoba — Argentina)

Introduction: The existing definitions allow us
to suppose that there are different meanings of
the term Olympic Education, which make it
polysemic (Culpan, 2001; Georgiadis, 2009).
Values and education highlight the multifaceted
aspects of this field.

Objective: Education in Olympism Values is
identified, demonstrated, and structured.
Therefore, there are reasons to develop
Pedagogy, give them a purpose, an explanation
and make them concrete.

Methods: Bibliographic search, speech analysis,
conceptual interpretation of the empirical data
found.

Oral Presentations

Results: Since Olympic Education is broad and is
based on the values of Olympism, it is possible to
assume this task from the specific point of view,
to adjust it to the current normative hypotheses.
The institutional dynamics of Education makes
the common subject more feasible. The results
could be improved by reinforcing the idea that
Olympic Education is an Education in Values, and
that it is necessary to give it a purpose, applicable
to the structure of educational services, in the
curricular and extracurricular spheres to define
the path to follow.

Conclusion: The selection of professional roles
for educational transformation through Olympic
Education in Values is crucial. It is possible to add
objectives and attitudinal contents in the training
of trainers: Olympism. A set of strategies based on
the management of Olympism should be
developed to establish close contact with
Institutes and Universities of Physical Education
and an analysis should be carried out from the
Local perspective, with the intention of
establishing fields, studies and focus and transfer.

Keywords: Education, Olympic education, pedagogy.
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A comprehensive evaluation to
measure the impact of a legislated
physical education pilot program
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Krause?, Xiaoping Fan3, & Taemin Ha*.

1University of Hawai’i at Manoa; 2University of Northern
Colorado; 3State University of New York College at
Cortland; *Queens College.

Introduction: Colorado is one of only four U.S.
states without physical education (PE)
requirements at any level of schooling. This was
the impetus for a coalition to pursue the
development oflegislation that established a pilot
for the implementation of a 15-requirement

Model PE Policy by selected schools. The
legislation mandated that an evaluation be
undertaken to determine the impacts of the pilot.
Objective: The purpose of this paper is to
overview the development of a multi-component
evaluation being used to evaluate the
implementation of the Model PE Policy.

Methods: The evaluation plan was developed in
several stages; first, the research team conducted
searches of literature to determine existing tools
being used to assess each measure; next, each
measure was listed in a spreadsheet which
included details such as previous studies that had
used the methodology; and finally, discussions
within the team resulted in consensus of which
tools to use based on research-team capacity and
evidentiary rigor. The resulting data collection
plan for the evaluation included 22 measures
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within the categories of student demographics,
school outcomes, PE outcomes, implementation,
and participant perceptions.

Results: Developing a  comprehensive
evaluation based on legislation was not without
its challenges. However, the research team was
able to take advantage of the vagueness evident
in the legislation to include additional measures
of improvement in PE and to check for fidelity of
implementation.

Conclusion: Others initiating PE policy
initiatives can utilize similar strategies to collect
high quality data on process and outcomes.

Keywords: poilcy, physical education, evaluation.
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The ripple effect of COVID-19
pandemic on young, preschool-aged
children’s physical and socio-
emotional development

Amy S. Ha%?, Taoran Zeng?, Johan Y. Y. Ng?

1Department of Sports Science and Physical Education,
The Chinese University of Hong Kong; 2Faculty of
Education, The Chinese University of Hong Kong

Introduction: The COVID-19 pandemic had an
immediate, negative impact on children’s
physical activity (PA). Nonetheless, the extended
impact on young children’s development
associated with the pandemic should also be
studied.

Objective: To examine how the pandemic might
have affected young children’s physical
development and PA.

Methods: A mixed-method approach was
employed for this study. Children (aged 3 to 6
years) and parents from 168 families took part in
the study. Parents were asked to complete the
Strength and Difficulties Questionnaire (SDQ) to
assess their children’s socio-emotional status.
Physical activity was measured using ActiGraph
accelerometers to determine whether children
met physical activity guidelines set by the World
Health Organization (i.e., 180 minutes of total
physical activity and 60 minutes of moderate-to-
vigorous physical activity [MVPA]). Qualitative
data was also collected via interviews with
parents from 16 families.

Results: Accelerometer data showed that 18.4%
of children met PA guidelines, while their grade
level was associated with their MVPA (r=0.20,
p=.012) and SDQ scores (r=-0.15, p=.030).
Through interviews, parents expressed that their
children had not been able to go outdoors
frequently due to pandemic-related restrictions.
Limitations to PA, consequently, may have led to

more physical and emotional problems in
children.

Conclusion: Kindergarten children have spent a
large part of their school lives under pandemic-
related restrictions, which negatively impacted
their PA. Collateral effects were not limited to
physical aspects, such as underdeveloped motor
skills, but also children’s socio-emotional
developments. Special attention and intervention
are imperative to lessen the long-term influence
on children’s growth and well-being.
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Parent’s physical literacy empowers
intergenerational transmission of
positive values towards physical
activity in the family context

Amy S. Ha%*?, Jing Jial, Florrie F. Y. Ng3, Johan
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1Department of Sports Science and Physical Education,
The Chinese University of Hong Kong; 2Faculty of
Education, The Chinese University of Hong Kong;
3Department of Educational Psychology, The Chinese
University of Hong Kong

Introduction: Physical literacy refers to the
affective, physical, cognitive, and behavioural
aspects of physical activity (PA). Previous studies
supported its important role in fostering PA
participation in the school setting!, yet its
potential effect in the family context remains
unknown.

Objective: To examine whether parents’
physical literacy empowers the intergenerational
transmission of positive values towards PA and
its potential mechanism.

Methods: 946 participating families (6-13y
children and their parents) from 30 Hong Kong
primary schools who participated in the Fun to
Move@]C project completed an online survey
from September 2020 to January 2021. Measures
included parents’ physical literacy and PA values,
children’s perceived autonomy support and PA
values.

Results: Two significant mediation effects from
parents’ physical literacy to children’s values
towards PA were found: via parents’ PA values
(B=0.13,95% CI [0.07, 0.19]), and via parents’ PA
values to children’s perceived autonomy support
(B=0.05, 95% CI [0.02, 0.08]). That is, parents’
physical literacy predicted parents’ positive
values towards PA, which linked to more
children’s perceived parental autonomy support
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for PA, and eventually fostered children’s positive
values towards PA.

Conclusion: Parent’s physical literacy
empowered the intergenerational transmission
of positive PA values in the family context.
Parental autonomy support serves as one
possible mechanism of this link between parents
and children. Practitioners may conduct
interventions to elevate parents’ physical literacy
level, which would allow parents to create a
supportive family environment for -children.
These measures could cultivate positive values
towards PA among parents and children.
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A case study: Impact of assessment for
learning on skill acquisition and
engagement in a badminton unit in a
secondary school in Singapore

Lena Chng?; Louis Ho?
INational Institute of Education, Singapore

Introduction: Assessment for learning (AfL)
provides feedback to learners, regarding the
learners’ progress towards the learning
objectives, and allow students to take ownership
of their own learning (Chng & Lund, 2018;
Tannehill, Van der Mars, & MacPhail, 2013).
Recent literature review on assessment in PE
showed a shift from assessment of learning (AoL)
to Assessment for Learning (AfL) (Moura, Graga,
MacPhail & Batista (2021). However, there are
still limited studies on the impact of assessment
for learning on students’ learning.

Objective: The purpose of this study is to
examine the impact of using AfL tools on teaching
and learning in physical education on students’
skill acquisition and student engagement.
Methods: A quasi-experimental group design
method was used and one class had AfL tools
incorporated in the teaching and learning over 8
lessons, while the other class did not. The
acquisitions of skills were measured by an
analytical rubric by two independent raters,
while the response rate was measured by the
number of times the students contacted the
shuttlecock (birdie) during gameplay.

Results: Results showed that the class with AfL
tools incorporated into the lessons had a
significantly higher response rate than the class

without. Both classes experienced almost similar
improvement of skills even though the class with
AfL tools incorporated had less game play time.

Conclusion: This study concluded that
assessment for learning when incorporated into
lessons can increase engagement and motivation,
but with no significant conclusion on the impact
on skill improvement and psychomotor learning.

Keywords: formative assessment, game play assessment,
middle school physical education
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Promocion de habitos saludables a
través de la innovacion pedagdgica y
uso de las TIC: Experiencia de la
implementacion de un curso virtual
sobre alimentacion saludable y
actividad fisica en la Universidad de
los Andes, Colombia.

Jesus German Vélez Almonacid 1,2
1Gestor de Actividad Fisica, Universidad de Los Andes.

Introduccion: Existe amplia evidencia
cientifica sobre el impacto positivo a nivel social
y econdmico de los paises al hacer inversién en
actividad fisica, sin embargo los altos niveles de
inactividad fisica, el crecimiento de las
enfermedades crénicas no transmisibles y las
enfermedades que afectan la salud mental como
la depresion y la ansiedad, especialmente
después de la pandemia del COVID-19, son
muestra que es necesario aumentar los esfuerzos
e impulsar la creacion de proyectos que
promuevan habitos de vida saludable como la
practica regular de actividad fisica y wuna
alimentacién saludable.

Objetivo: Relatar la experiencia de la
Decanatura de Estudiantes de la Universidad de
los Andes, en el disefi6 y ejecuciéon de un curso
virtual alineado con el proyecto educativo
institucional y que tiene como objetivo,
sensibilizar y promover habitos de alimentacién
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saludable y actividad fisica ademas de generar
una cultura de cuidado en la universidad.
Metodos: El curso inicié en el afio 2021, en
modalidad virtual y de libre acceso para
estudiantes de pregrado, posgrado, docentes y
funcionarios de la universidad. Los temas se
distribuyeron en 7 moddulos, cada uno con
actividades interactivas que motivaran a la
persona a reflexionar no solamente de sus
habitos actuales en actividad fisica y
alimentacién, sino también de su disposicién al
cambio de comportamiento, esto ultimo basado
en el modelo transtedrico. Ademds, de
implementar un plan de cambio utilizando la
herramienta WOOP.

Resultados: El curso ha contado con la
inscripcion de 1823 personas, siendo los
estudiantes de pregrado y funcionarios los de
mayor participacion, sin embargo, el 12% de los
inscritos han obtenedio el certificado. Los
comentarios finales de los participantes sobre la
experiencia del curso, indican una contribucién a
la mejora de su calidad de vida.

Conclusion: El curso tiene un impacto
inmediato sobre el estilo de vida de los
participantes, pues se evidencia proceso de
reflexion y cambio sobre los habitos actuales de
actividad fisica y alimentacion. Sin embargo, la
tasa de desercién es alta, ademas es necesario
implementar un proceso de evaluacién que
permita identificar si el proceso de cambio que
inicia el estudiante se mantiene a largo plazo.

Keywords: Actividad Fisica, Alimentacién saludable,
Educacidén Virtual, Estilo de Vida.
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Parental and family factors of physical
activity participation in a national
sample of 9-year-old Irish children
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Introduction: The family and parent setting
provide contexts where socialisation of children’s
physical activity (PA) behaviour occur (Pate et al,,
2019).

Objective: The purpose of the study was to
identify family and parent factors associated with
physical activity (PA) participation in Irish
children (aged 9 years) using the Growing Up in
Ireland (GUI) national longitudinal study.
Methods: Regression analysis was used to
examine 36 family and parent variables for a
potential relationship with children’s self-
reported PA behaviour.

Results: Significant associations were found for
nineteen family and parent factors examined in
the sample (n=4,894). Regression models
explained between 14-18% of PA behaviour
variance for boys and between 7-10% for girls.
Family and parent factors that discriminated
between physically active and physically inactive
children were different to the factors that
influenced duration of PA in active children.
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Similarities and differences were found for
associations related to boys and girls PA
behaviour. Factors that were found to have
significant associations (p<0.05) with PA
behaviour for both boys and girls were household
income, alcohol consumption by mother and
child-parent relationships. Unique factors
associated with boys PA behaviour included: not
getting on with siblings, having a dog, mother’s
health, mother’s education, mother’'s BM]I,
mother’s age, and mother’s work-life balance.
Unique factors associated with girls PA behaviour
included: mother’s opinion of child’s body weight,
mother’s co-participation in PA with child, hours
mother works each week, total people in the
household, and mother’s depression.
Conclusion: Study findings contribute to the
literature on understanding factors that are
associated with children’s PA behaviour.

Keywords: children; physical activity; correlates; social
ecological model; family, parent
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Understanding transitions into and
out of orienteering coaching in the
United Kingdom
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Introduction: The character, structure, and
culture of orienteering encourages former elite
athletes to maintain lifelong participation in the
sport, however, little is known about why
individuals transition into and out of coaching
roles within orienteering. Research exploring
coaching ‘journeys’ tends to focus on high-
performance contexts within mainstream team
sports, overlooking such transitions in adventure
sports and within participation/development
domains.

Objective: To understand orienteering coaches’
perceptions and experiences of, and reasons for,
transitioning into and out of coaching roles.
Methods: Eighty-four orienteering coaches
from across the United Kingdom completed an
online qualitative survey. Data were analysed via
a reflexive thematic analysis process (Braun,
Clarke & Weate, 2016), resulting in the
development of four primary themes; two themes
will be discussed.

Results: Individuals ‘become’ orienteering
coaches for a variety of reasons. The athlete-to-
coach transition was seen as a natural
progression by many, while others described a
desire to ‘give back’ to the sport, incidental events
(i.e., ‘right place, right time’), or passive entries
into coaching (i.e., encouraged to coach), as a
catalyst for their coaching careers. In contrast,
time, family commitments, age, health, and
internal club struggles were considered
significant factors behind the need to transition
out of coaching. Challenges associated with
obtaining and maintaining coaching
qualifications, a lack of paid coaching positions,
and limited promotion of the sport were also
reported as reasons to stop coaching.
Conclusion: The findings highlight the
multifaceted, idiosyncratic, and complex nature
of transitions in and out of orienteering coaching.
Recommendations for orienteering governing
bodies are provided.

Keywords: orienteering, transitions, coaching.
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Effects of mindfulness on
psychological barriers to physical
activity practice of teenage girls
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Introduction: 6% of Canadian girls meet the
physical activity (PA) recommendations (Colley
etal, 2017; Statistique Canada, 2015). Itis crucial
to design PA interventions targeting teenage girls
carefully, mainly due to perceived barriers to PA
(Rosselli et al., 2020; Harvey et al., 2018).
Objective: This study aimed to evaluate:
a) The effects of mindfulness on PA practice.
b) The effects of mindfulness on psychological
variables related to PA.
c) Participants' perceptions of their PA practice.
Methods: A quasi-experimental study with
mixed-methods approach was used. 5 PA
sessions were conducted with one group
involving a mindfulness practice (n=12) and
another including health vignettes (n=5). The
participants could not be randomly assigned
because the pandemic context. Accelerometers,
standardized questionnaires, and logbooks were
used for data collection.



S-94 Rev Ed Fisica / J Phys Ed — Annals of AIESEP Conference 2023

Results: No significant differences were
observed in PA practice and in variables targeted
by the questionnaires. The mindfulness group
perceived a change in self-judgment, self-efficacy,
motivation, well-being, and a reinvestment in
activities. The health vignettes group perceptions
did not show any change, except for an
improvement in their knowledge of healthy
habits.

Conclusion: The results are consistent with
literature (Schneider et al., 2019; Yang & Conroy,
2019). Two reviews explain this relationship by
the effects of awareness to the present moment
and mindful attitudes on psychological variables
related to PA. Because psychological variables
change with repeated exposure, these perceived
changes are based on the beginnings of behavior
change, rather than a paradigm shift. The direct
effects of mindfulness on PA could benefit from
further research.

Keywords: mindfulness, physical activity, psychological
barriers.
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Introduction: The use of digital technology in
physical education (PE) is widely debated. PE is
influenced by children’s everyday lives and by
changes in society, including the powerful
presence of digital technology. In Germany,
media education is not an independent school
subject but a cross-curricular educational
mandate that needs to be discussed within
different subjects, including PE. However, there is
little research on using digital technology in the
context of invasion games in primary school PE
(Jastrow et al, 2022). The possibility of
combining video tagging and the didactic-
methodical staging of PE to cover the content of
football is investigated in the present study.
Objective: The objectives of the study were to
(1) ascertain how students perceive the
implementation of video tagging during student-
led debates and (2) explore which action rules
from these debates the students reconstruct
during the interview. The study focused on the
communication and interaction processes among
the students, considering the aspects of
movement education, general education, and
media education.

Methods: In six Grade 4 classes in Germany, a
football unit was taught over three lessons of 90
minutes each using the Teaching Games for
Understanding method, preceded by one 90-
minute media education lesson on various media
pedagogical topics. In the lessons, the students
were divided into teams of four and presented
with football in the context of three-versus-three
games. The fourth child on each team took on the
camera-child role and tagged important game
situations with an app on a tablet. The lessons
were then evaluated based on the research
approach of focusing on the students’
perspectives. For this purpose, 104 guided
interviews with students were conducted and
analysed using grounded theory methodology
(Corbin and Strauss, 2008).

Results: Based on the interview analysis, the
phenomena that students experienced in video-
supported debates were classified as: 1) the
facilitation of student-led debates through
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visualization (with the subcategories assessment
and management of game performance and
facilitating images for the discussion of (certain)
game situations), and 2) action rules (with the
subcategories of tactical considerations and
technical elements). The results showed that
physical activity was more important to students
than using tablets.

Conclusion: The use of digital media offers a
greater variety of methods and allows children
new and expanded access to invasion games like
football. In the process, (sports) pedagogical and
didactic goals also change and are expanded to
include media pedagogical aims. Social learning is
also important in this context. In orchestrating
digitally enhanced instruction, new opportunities
open up in terms of learning and experiencing
movement and learning about media and the
media products created.

Keywords: videotagging, digital technology, primary
school.
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Introduction: Adolescents’ dropout represents
one serious concern for sport organizations as
well as for public authorities. In their systematic
review, Moulds et al. (2022) underlined the
diversity of the factors that contribute to that
phenomenon while Back et al. (2022)’s meta-
analysis confirmed the central role of motivation.
Objective: The study is focused on (1) the
reasons for dropout among young volleyball
players and (2) the identification of potential
player profiles affected by dropout.

Methods: In January 2021, with the support of
the Wallonia-Brussels Volleyball Federation, 971
10-18-year-old players who did not renew their

membership between 2019-2020 and 2020-2021
seasons were invited to complete an online
survey (Lickert scales).

Results: Descriptive statistics showed that only
two factors were considered as important/very
important by at least one half of the former 172
players who answered: (1) Relationships with
teammates, (2) Lack of enjoyment. The profile of
the factors corresponds largely to previous data
from the literature. According to model-based
clustering and Bayesian Information Criterion,
subjects were divided into two clusters. Subjects
of the second cluster (n=87) were significantly
younger and had less experience playing
volleyball. Furthermore, Rules, Autonomy,
Teammates, Expenses, Health, Enjoyment, Skill-,
Skill+, and Coach were significantly more
important. However,  Organization  was
significantly important for cluster 1 (n=81). It
seems that when organizational aspects are not
involved, the origin of the dropout stems from a
combination of factors that coaches and clubs
should take into consideration.

Conclusion: To fight against dropout,
federation/clubs could focus on coaches’
education to promote a positive motivational
climate, mainly with beginners.

Keywords: dropout, youth, volleyball, Wallonia-Brussels
federation, cluster analysis.
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Determining Best Practices for
Hockey Teams Following Team
Tragedy
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Introduction: The topic of athletes’ mental
health is one that has recently gained
considerable attention. For a sport such as ice
hockey, displays of emotional vulnerability have
long been discouraged and the historically
perpetuated ideals of hegemonic masculinity that
glorify those able to push through pain remain
intact (3, 6). But what happens when tragedy
strikes? How can the well-being of athletes be
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protected? Recently, there has been a greater call
for accountability and progress towards more
favourable player experiences in Canadian ice
hockey (2, 5, 7).

Objective: This study’s objective is to determine
the best practices for athlete care following team
tragedy and to assist organizations facilitate
those outcomes.

Methods: Our methods utilize semi-structured
interviews with appropriate stakeholders to
collaboratively identify best practices and
resources for teams in crisis, as well as
identifying organizational capacity for support.
This consultation process informed policy
recommendations that can be implemented
across multiple levels of sport and can help guide
athletes through the recovery process (1, 4).
Results: Numerous participants mentioned an
increased awareness in caring for athletes’
mental health and preparing for tragic situations,
although planning on this front was limited. In
blueprinting a potential response, participants
emphasized the need for mental health resources,
though their capacities to acquire these resources
varied considerably.

Conclusion: It can be concluded that most
organizations are unprepared to handle the
response to a team tragedy, while resources vary
significantly from one organization to another.
Due to this, it became evident that responses
should be tailored to individual organizations
and adjusted based on organizational capacity.

Keywords: mental health, policy, tragedy response,
resources
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Introduction: The development of children’s
motor competence (MC) from early- to middle
childhood can follow different patterns.
Longitudinal study designs enhance our
understanding of motor competence
development of an individual child.

Objective: The purpose of this longitudinal
study was to describe and quantify patterns of MC
development from early childhood (2-5 years) to
middle childhood (6-9 years).

Methods: Data were collected in three
consecutive years, between February 2020 (TO0)
and May 2022 (T2).A total of 1131 typically
developing Dutch children (50.2% male)
between 4 and 6 years old at baseline (M =5.35 +
0.69 years) participated in this study. MC was
measured with the Athletic Skills Track (AST) and
converted into Motor Quotient (MQ) scores. To
convert all individual MQ scores into patterns of
MC development, changes in MQ subcategories
were analyzed between TO and T1 and between
T1 and T2.

Results: A total of 11 different developmental
patterns were found. When grouping the
different patterns, 18.2% of the children showed
an undesirable pattern of MC development
between TO and T2. These children showed a
continuous low- or a decreasing course in MC
over time. The patterns of motor development of
the other children showed no worrying course.
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